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WJEC GCSE Geography (3110U10-1, 3110201 & 3110U30-1)

‘The examination papers in GCSE Geography were generally of a similar standard to the
previous examination series. As is always the case, some questions were seen as more
demanding in some topics and less demanding in others. The 8-mark answers in Units 1 and
2 proved to be good differentiators in performance, as did the Unit 3 fiekiwork questions
where candidates who specifically referred to their own fieldwork scored the highest marks.

AO2 questions in general scored very well across Units 1 and 2, with one exception in Unit 1
where the concept of global cties and the challenges facing them were generally not very
well understood or evaluated in any depth. AO3 skills questions were done very well across
Units 1 and 2, except for working out a percentage for Q2ai in Unit 1, which many
candidates found difficult and either got wrong or did not attempt. AG1.1 and AO1.2
weaknesses were seen across Units 1 and 2, with the concept of managing National Parks
and distinctive landscapes notable for poor knowledge across both Units.

Other key areas of the specification such as the Carbon Cycle and all aspects of Global
Cities need to be covered in depth when teaching the content, and candidates must be
encouraged to practice AO1.2 questions, for example where, as in Unit 1 Q3aii, it is not
‘enough simply 1o say what a pyroclastic flow is (AO1.1) when the answer must be linked to
why they are a major hazard from highly explosive eruptions (AO1.2).

Similar issues are reported from Unit 3 as in previous years. There is stil a high percentage
of candidates not specifically linking answers to their own fieldwork and missing out on the
higher bands by being too general in their answers. Candidales must pay more attention to
the command words within each question so that they use their portiolio with more thought
‘and interpret what they have leamt within the context of the questions asked. Care must be
taken to ensure candidates have the most appropriate mapping o graphical technique to
represent their data, and to ensure candidates flly analyse their results by looking for
patterns and trends within and most importantly links between the data sets they collect. A
strength in Unit 3 was the way most candidates were able to explain why data should be
collected at different times and/or sites during the investigation data collection process.
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Candidates who
generall

well on this paper

« showed good knowledge of the geographical
terms used in the specification, such as
traction, deposition and median

« knew and understood likely future changes in
energy supply and the success of different
energy strategies

« developed their explanations beyond simple
statements

« applied their understanding to unfamiliar
contexts (the information about Exeter in
Question 2 (d) for example)

« understood the difference between reasons’
and ‘impacts”

« showed competent and accurate statistical and
cartographic skills

« understood how to use the higher order
thinking required to evaluate, analyse and
make judgements.

Candidates who did less well on this paper

« did not know that the North Atlantic Drift is a
warm ocean current

« misinterpreted resources such as the
population pyramids and OS map

« calculated the mean rather than median

« founditdifficultto interpret generic words used
in the specification, which appeared in

questions, e.g. reasons, impacts,
consequences.
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Candidates who did well on this paper
generally:

‘were able to interpret a climate graph

showed a good understanding of the
interdependence of plants and animals in a
coral reef

showed sound knowledge and understanding
of sustainable use and management in a
tropical rainforest

‘were able to interpret development indicator
data

showed sound knowledge and understanding
of migration (intemational and national) and its
impact on the growth and character of an LIDC
or EDC city

had some understanding of the causes of
drought

showed a clear understanding of how volcanic
eruptions can cause climate change

showed good awareness and understanding of
the consequences of climate change.

Candidates who did less well on this paper
generall

‘gave long responses to low tarif questions

provided superficial place specific information
to case study questions, without any relevant
developed ideas

gave a named AC city instead of an example
from an LIDC or EDC

gave a named LIDC or EDC country instead of
a named city

did ot attempt more challenging medium and
high tariff questions.
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Candidates who did well on this paper

generally:

Candidates who did less well on this paper
generally:

« provided accurate details from sources

« included evaluations in 6-mark and 8-mark
questions

« gave specific examples from their studies for
Paper 1 and 2 to support their responses

= were well practiced at using statistical skills.

« only answered some of the questions,
« missed out information such as their working
« demonstrated limited fieldwork knowledge

= did not think synoptically.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

* Ensure that you are familiar with the command words used in the specification.
Candidates should be reminded that 'assess' questions require evidence to determine the
relative importance of the reasons/ factors under consideration in the question. While
they do not require an overall concluding paragraph, candidates do need to make
judgements about the relative importance of the reasons/ factors through their response.

* In the 8-mark 'examine' questions in Section A, candidates must use evidence from the
figures in their answers rather than simply repeating what they have learnt and revised.
The information extracted from the figures should be used to support their answers.

* Developed points are needed on 3-mark 'explain' questions. This should include making
an initial point in response to the question which should then be developed through the
‘chain of explanation’. Only the most well-developed point and its links will be credited. If a
candidate makes several points, each of which are not developed, this may limit the mark
they are awarded.

* There will always be a few questions that require candidates to perform a calculation
(AO4). It is essential that candidates have a calculator with them. It is also important to
read the question carefully. For example, if the question states that they give the answer
to one decimal place, it is important that they do so.

« Centres should ensure that candidates are taught all the key terms in the specification.

« Centres should ensure that their candidates are clear about the fact that they should only
answer two out of the three optional questions in Section A. If they answer three
questions, only the best scoring two will be credited.

« Candidates need to ensure that they learn specific details as part of their study of named
examples. In the case of their study of features within particular countries they need to be
clear about which category the country belongs to (developed, developing or emerging)
and when they are asked to write about a specific category in their answer, they need to
make sure that they have checked this carefully.
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Paper Summary

Based on their performance on this paper, candidates are offered the following advice:

« Candidate performance for the 1-mark and 2-mark ‘calculate’ questions was generally very
go0d; however, a significant proportion of candidates lost marks on some of the 2-mark
questions because they failed to show all of their workings (i.e. missing out one step of the
calculation). It states on the front cover of the Question Paper that candidates ‘must show
all your working out... - for example in Question 1(d)(i) the addition of 5.1 and 7.1 and the
division by 2, rather than merely writing the numbers in rank order.

« Ensure that candidates follow the instruction ‘use data in your answer’ where appropriate.
If this instruction is given, it means that one mark is allacated to the use of data, and this
can either be extracted from the resource, or ‘manipulated (e.g. in Question 2(b)ii) ... a
difference of $35,000' or ‘S times higher' etc.)

« When writing a response to a question about causes or impacts, check which perspective
the answer needs to be written from. For example, in Question 1(c)(ii), a significant
number of candidates explained one positive impact of migration for the migrants rather
than on the city they had migrated to.

« On the 8-mark ‘extended open-response’ questions, candidates are required to offer more
than a description or explanation; for example, on questions 1(g) and 2(f) the command
word is ‘evaluate’ which means that both sides of the argument need to be considered,
and a conclusion making an overall judgement made. Similarly, on questions 4(d) and 5(c),
the command word is ‘assess’ which means that the relative significance/importance of
different viewpoints is expected to be included in the answer.

« Candidates should be able to define all the key geographical terminology in the detailed
content: For example, a knowledge of the terms ‘deindustrialisation, ‘historical factors’,
“soil erosion, fracking and desalination were not fully grasped by a significant proportion
of candidates. Centres may wish to use the Glossary that is available on the website to
help reinforce the definitions of these terms (found under ‘Teaching and Learning
Materials - Guidance). Interestingly, candidates tended to do quite well on the 4-mark
“Explain two... questions that targeted AO2+AO3 (ie. resource-based), but not as well
where AO1+A02 (depth of knowledge and understanding) was targeted.

« Read through the question paper carefully: a significant number of candidates failed to
attempt the ‘complete the graph’ questions - was this possibly because they did not see
any ‘answer lines for these questions?

« Double-developed points are needed on the more challenging 3-mark ‘explain/suggest
one...'questions. This was also an issue in the past, where there were a number of
instances on these types of questions where candidates struggled to develop an initial
point.
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Paper Summary

Based on their performance on this paper, centres are offered the following advice:

« Itisimportant that candidates use knowledge and understanding from conducting their
own fieldwork investigations to answer the familiar fieldwork questions through providing
evidence from their investigation. Candidates could do this through mentioning specific
survey sites they visited, the frequency of the data collection methods, and fieldwork data
(if relevant).

« Inthe 2-mark familiar and unfamiliar ‘explain fieldwork questions, candidates should
consider the WHAT and WHY. For example, if candidates are asked to explain one of their
fieldwork data collection methods, they should say what the method was and why they
used that method for their investigation.

« Ensure that candidates have a clear understanding of sampling strategies. The
specification outlines the three strategies that candidates should understand: random,
systematic and stratified. Candidates should understand why they have used a specific
sampling strategies and what the associated advantages and limitations are of each
strategy.

« Provide candidates with opportunities to practise unfamilar fieldwork questions by using
specimen and previous summer exams so that they become familiar with the different
stages of the fieldwork enquiry process.




