AQA examiners report summaries
Note: AQA examiners reports include examples of student responses.

Paper 1: Overall summary

What was done well?
· The paper seemed to be accessible to all students and students scored higher marks than in previous sessions
· There was a clear understanding of assessment objectives from teachers and students
· Time management was not an issue – the majority of students finished the whole paper within the time given – very few questions were left unanswered
· There were fewer rubric errors this year – most students knew which part of the paper they had to answer based on optionality
· Further improvement in exam skills (based on previous feedback, particularly with photographs but also interpretation of maps and diagrams)
· More use of case study evidence, even when not specifically required, and this was applied better than in previous years
· Maths-based questions were answered particularly well (and this was also seen with lower ability students)
· Mid-tariff questions were answered concisely but with good development
· Good deconstruction of high tariff questions – lots of evaluation seen

Areas for improvement
· Basic map skills – some students struggled with the describing relief and drainage so need more exposure to OS maps and physical features
· Some generic answers given, lacking place specific detail
· Some students regurgitated case study material and didn’t apply it to the specific demands of the questions
· Some confusion over command words and what they require
· Still an issue with the understanding of specific processes, and also recognising specific landforms in photographs
· Students need to understand that extended writing questions need evaluation, not just knowledge and understanding
· Lower ability students often ignored the resources provided
· Some students still missing the graph completion questions
· Students performed worse on section C (UK landscapes) overall, and those who answered questions on glacial landscapes wrote slightly poorer answers than those who wrote about rivers and coasts
MCQs
What was done well?
· Skills questions were answered successfully
Areas for improvement
· MCQs testing knowledge – some students couldn’t select the correct definition or factor

Point marked questions
What was done well?
· Skills-based questions were answered well, particularly maths calculations, photo/graphic interpretation
· Identification of different types of plate margins and different effects of hazards in Section A
· Cloze questions were accurate
· Use of map evidence in Section C

Areas for improvement
· Some explanation given when not required (i.e. on a describe question)
· Arctic sea ice question was confusing in terms of map orientation, and some didn’t actually use the map in their answer
· Some students gave two reasons when specifically asked for just one (which then needed elaborating) – this was seen on question 2.1 which was about biodiversity
· Some students were unable to apply OS map information
· Many students failed to complete the graph in Section B
· Failure to apply map scale to measure the size of the spit in Section C – coasts
· Many students didn’t understand the terms relief and drainage in Section C – rivers (this was also an issue on Paper 3)
· Some students struggled to describe valley shape from an OS map in Section C – glaciers

4-mark questions
What was done well?
· The questions in Section C addressing AO1 and AO2 were better answered than the one in Section A addressing AO2 and AO3
· Question about managing climate change – some really good discussion of the global nature of the problem and then need for countries to cooperate, some reference to LICs being worse affected, and some discussion of countries opting out of agreements or them being watered down
· Coastal management question – some good reference to specific schemes, how they work and the positive and negative impacts
· River management question – some good reference to why a specific management scheme was needed in the first place, along with how it was implemented
· Tourism in glaciated upland areas question – good answers referred to the specific attractions (both physical and human)

Areas for improvement
· Question about managing climate change – some very basic pros and cons of internation agreements given, some ignored the international element of the question so answers could be quite generic
· Coastal management question – some couldn’t recall a specific scheme so just wrote about the pros and cons in general (or they were vague in their locations)
· River management question – lots of students just talked about the pros and cons of flood defences in general without talking about a specific place
· Some confusion between coastal and river management schemes applied to the wrong question
· Tourism in glaciated upland areas question – some answers were vague, e.g. beautiful landscape, and some students got confused about landscapes formed by glaciation and glaciers themselves

6-mark questions
Section A
Question about why people choose to live in tectonically active areas – tested AO1/2…
Weaker answers – vague answers that could apply to any hazard, and misconception that housing is cheap in hazard areas. Some students wrote in lists.
Better answers – explored economic opportunities linked to tectonic, e.g. farming and geothermal energy, with some reference to examples.

Section B
Question about causes of deforestation in a named area – tested AO2/3…
Weaker answers – often drifted off into impacts of deforestation, misconceptions about palm oil plantations (i.e. deforestation to plant palm oil plantations, not to chop it down). Many gave a range of reasons but didn’t link it to a case study as the question required.
Better answers – used specific examples of projects in the Amazon, e.g. Belo Monte dam, Carajas mine, etc; focused on a few activities which they explained in detail rather than several; some talked about road building as a catalyst for other activities.

Section C
Question about coastal landform development – tested AO2/3…
Weaker answers – just gave a simple sequence of development using what they could see in the photo; many lacked explanation of processes, missed steps in the sequence or showed misconceptions of rock type; a few students got confused between landforms and some drew basic diagrams with no labels.
Better answers – talked about a range of landforms and the specific processes involved in their formation; some used well annotated step-by-step diagrams; some talked about resistant/less resistant rocks and concordant/discordant coastlines.
Question about river landform development – tested AO2/3…
Weaker answers – just gave a simple sequence of development using what they could see in the photo; some students tended to focus on one landform and briefly mention others, lots of answers were quite disorganised; some showed confusion with water speeds on bends with meanders.
Better answers – talked about both erosion and deposition; had clear sequences which were well explained using specific processes; referred to other features that were not in the photograph stimulus; some talked about different landforms at different points of the river’s course.
Question about glacial transportation and deposition – tested AO2/3…
Weaker answers – just gave simple ideas about processes; many could recognise landforms but couldn’t say how they were formed; some got confused between glacial and river processes; some referred to landforms that weren’t relevant to the question. This answer was answered more poorly than the coasts and rivers options.
Better answers – talked about specific processes of transportation and deposition, and landforms not in the image; clearly sequenced with developed points; some reference to the different ways that material can be deposited.

9-mark questions (always test AO1/2/3)

Section A (+ 3 SPaG)
Question about immediate and long-term responses to a named weather event…
Weaker answers – often confused case studies and wrote about tectonic events; didn’t always know how to categorise responses; some focused on effects; some listed responses that were generic; Level 1 answers tended to be very basic without mentioning a specific example (couldn’t get beyond Level 2 without an example).
Better answers – included named events as well as using the stimulus material from the paper; linked to different levels of wealth; had detailed discussion of immediate and long-term responses in context of a named storm; had good conclusions; the best answers weaved the examples and source material throughout, along with evaluative language, concluding as they went.

Section B
Question about animal and plant adaptations for either hot deserts or cold environments…
Weaker answers – just used the images and described the adaptations they could see; some focused on just animals and didn’t consider plants; some misconceptions, e.g. camels humps storing water. However, most students got to Level 2 on this question.
Better answers – linked features to environmental conditions with good elaboration, and specific detail about the environmental conditions; referred to adaptations that were not in the images; lots of discussion.

Paper 2: Overall summary

What was done well?
· Good use of local examples and good recall of case studies
· Further improvement with interpreting a range of sources
· Generally accurate calculations – good application of skills
· Very few questions not answered
· Evidence of planning with high-tariff answers to apply knowledge to the demands of the question

Areas for improvement
· Locational knowledge – a lot of students couldn’t mark their named NEE on the world map
· Decoding the higher tariff questions (particularly 9 markers)
· Lots of students cannot calculate percentage increase
· Students need to make better use of figures – a lot of repetition of text, repeating case study information, or ignore the figure entirely

MCQs
What was done well?
· Map skills MCQS – grid references and use of scale
· Maths calculations
· Map interpretation
Areas for improvement
· Working out the direction a photo is taken by comparing it to a map

Point marked questions
What was done well?
· Completing graphs and charts
· Describing trends from graphs
· Maths calculations
· Knowledge of key terms and processes (which is opposite to Paper 1!)
· Applying knowledge and understanding to a source

Areas for improvement
· Reading questions carefully, i.e. giving pull factors instead of push, or calculating the wrong type of average
· Some lack of understanding of more sophisticated key terms
· Calculating percentage change
· Some repetition of information in question

4-mark questions
What was done well?
· Question about urban greening (Section A) – good use of figure and linkage to opportunities, some reference to own case studies
· Question about manufacturing in NEEs (Section B) – good use of case studies to back up points

Areas for improvement
· Question about urban greening (Section A) – some students just recalled an example they knew but didn’t apply it to the demands of the question, or make reference to the figure; some answers had no development about the benefits of the urban greening schemes, whilst others had huge inaccurate assumptions; some listed vague benefits, such as jobs and income
· Question about manufacturing in NEEs (Section B) – lots of vague benefits given along the lines of the multiplier effect (although not specifically referencing it

6-mark questions

Section A
Question about managing environmental issues in NEE cities – tested AO2/3…
Weaker answers – repetition of source material without developing it.
Better answers – backed up resource stimulus with own examples; often with good reasoning about low-income populations, or government priorities.

Section B
Question about uneven development and international migration – tested AO2/3…
Weaker answers – generic statements about development issues and people moving.
Better answers – were able to talk about the link between development issues and migration; used the resource effectively and backed up with own knowledge.

Section C
Question about UK demand for food (opportunities and challenges) – tested AO2/3…
Weaker answers – just listed how and why the demand for food was changing; made vague statements such as it has a higher carbon footprint (but not saying why); generic statements about jobs and money.
Better answers – linked the change in consumer habits in the UK to job creation in LICs and NEEs, but also to environmental issues (food miles), competition for UK farmers from overseas, use of chemicals, etc.
Question about large-scale scheme (food and water option) or fossil fuel extraction (energy option) – tested AO1/2…
Weaker answers – generic pros and cons of large-scale schemes, but not backed up by exemplars; much of answer is just lifted from the resource.
Better answers – used named examples to highlight the pros and cons of large-scale schemes to improve food/water security and the impact on quality of life; detailed discussion of benefits and drawbacks of fossil fuel extraction (often using the example of fracking) and the link to climate change.

9-mark questions (always test AO1/2/3)

Section A (+3 SPaG)
Question about water and energy conservation to make cities more sustainable…
Weaker answers – limited knowledge of conservation strategies; unable to link them to urban sustainability.
Better answers – used named examples to back up points made (despite not being asked for in the question stem); detailed discussion of the energy and water strategies used in specific sustainable developments; discussion of the importance of water and energy conservation; evaluation throughout.

Section B
Question about transport infrastructure and regional inequality…
Weaker answers – didn’t know much about current projects; some misunderstanding of the term ‘economic futures’; uses generic benefits such as jobs and more money.
Better answers – reference to case study material to support arguments (despite not specifically required to); good use of figure with HS2 impacts discusses; lots of reference to the north-south divide, and to other infrastructure projects across the UK; linking transport improvements to economic change; good conclusions.

Paper 3: Overall summary

Section A: Issue evaluation
· Most students were well-prepared and understood the complexity of the issue
· Teachers should explicitly identify links from other parts of the spec when studying the pre-release materials
· Students need to consider human, physical and environmental geography here
· Students need to understand that some questions will be very specific to the named proposed project, and some will be broader and related to the overall topic of the pre-release (e.g. the UK housing challenge)
· Students need to carefully select appropriate evidence from the resource booklet – they need to develop these rather than simply repeat them

Section B: Fieldwork
· Students demonstrated their geographical skills well in the unfamiliar fieldwork section – particularly in terms of presenting data appropriately
· Familiar fieldwork had a much greater variation in quality and many students didn’t attempt this section
· It is important that students understand the different strand of fieldwork which may be asked about
· Students should also have a copy of the skills checklist to ensure that they are familiar with all of the skills on there
· Many students couldn’t write their fieldwork titles – sometimes this was left blank, sometimes they just wrote the location
· Students need to read questions carefully in terms of writing about human or physical fieldwork
· Still confusion between data collection and data presentation

What was done well?
· Time management – no evidence that anyone ran out of time this year
· Most MCQs were completed – high level of accuracy
· Very few students left questions blank in the issue evaluation
· Good use of pre-release booklet to provide evidence to support answers
· Better understanding of physical geography from the OS map than when this was last tested

Areas for improvement
· Understanding requirements for 2-3 markers – lack of development
· Too much copying of pre-release material without elaborating it
· Some confusion over OS map physical features, e.g. relief and drainage
· Students didn’t appreciate that the unfamiliar fieldwork questions were sequenced in a scenario and often dealt with them separately rather than referring back to earlier questions
· Many students failed to complete the simple graph questions
· Need to learn fieldwork titles as it is hard for examiners to assess what they are writing about

Issue Evaluation: MCQs
What was done well?
· Most students were able to identify the correct responses using the resource booklet

Areas for improvement
· Some students still lack confidence with their map skills – they need to practise reading OS maps

Issue Evaluation: Point marked questions
What was done well?
· Backing up answers with data evidence to get the 2nd development mark
· Identifying relationships between data sets
· Giving two things when asked (e.g. give two ways…, give two reasons…)

Areas for improvement
· Some students didn’t understand what was meant by relationship between data
· Some gave very vague answers, e.g. ‘pollution’ (what type?)
· Some points were copied straight from the resource booklet

Issue Evaluation: 4 marker
What was done well?
· Most students could identify physical geography features, e.g. rivers and contours – some of these were specific (named), some development of points, such as variations in slope using contours as evidence
· Some students made reference to both relief and drainage

Areas for improvement
· Some students just listed features from the map without development
· Lots of answers made no mention of physical geography at all

Issue Evaluation: 6 markers (x2)
Question about use of brownfield sites to regenerate urban areas – tested AO3…
Weaker answers – basic understanding that developing brownfield sites improves urban areas; basic reference to jobs and money, or attracting business; talks about infrastructure already being there with no development.
Better answers – reference to the different ways they urban areas could be improved; reference to multiplier effect; consideration of social, economic and environmental improvements; reference to local authority generating income to spend on improving services.
Question about the housing crisis being more than building more houses – tested AO3…
Weaker answers – basic statements about not enough housing, or housing being too expensive; a lot of copying directly from resource booklet.
Better answers – consideration of complex decision-making process; discussion of house prices and affordability, conditions of homes, lack of facilities to support a growing population; reference to greenfield vs brownfield.

Issue Evaluation: 9 marker (+ 3 SPaG)
Question about whether the proposed development was sustainable…
Weaker answers – talked about vague aspects of sustainability; some talked about pros and cons of the development with no mention of sustainability; lots of copying directly from the resource booklet; very limited conclusions – often without consideration of extent.
Better answers – were able to talk about social, economic and environmental sustainability; used evidence from the resource booklet but elaborated it in detail; some talked about how sustainability would change over time, e.g. once the station was built; started with to what extent they agreed.

Fieldwork: MCQs
What was done well?
· Most students were able to identify the correct responses

Areas for improvement
· MCQ about presentation methods was poorly answered – some students didn’t know the types of graphs

Fieldwork: Point marked questions
What was done well?
· Most students calculated answers with accuracy
· Some students were able to develop their 2nd mark with an example or data
Areas for improvement
· Read questions carefully – e.g. some students missed that they needed a % for question 4.1
· Nearly half of students got the pie chart question wrong (over ¼ didn’t complete it at all)
· A lot of students didn’t understand dispersion graphs
· Some students needed to back up their points with data
· A lot of students don’t know how to adapt data collection methods – often vague suggestions were made
· Confusion between data collection and data presentation (on the 3 marker for familiar fieldwork)
· Students need to develop points about risk assessments
· Students were not very good at justifying data presentation methods – many didn’t link it to what the data was actually showing

Fieldwork (unfamiliar): 4 marker
What was done well?
· Most students recognised that the hypothesis was correct and that velocity did increase
· Lots of students backed up their response with supporting data

Areas for improvement
· Some students misunderstood the data – thinking that the times were the speeds and therefore discounted the hypothesis
· Not many dealt with the ‘to what extent’ aspect of the question

Fieldwork (familiar): 6 marker
Weaker answers – confused data collection and presentation, or wrote about the wrong enquiry (human instead of physical); some just described the data collection and didn’t evaluate it, often saying they were effective but providing no evidence.
Better answers – discusses usefulness and limitations of two or more data collection methods; some considered how they could be improved.

Fieldwork (familiar): 9 marker (+ 3 SPaG)
Weaker answers – didn’t include the fieldwork title so it was hard to assess; only reflected on one part of the question – results or conclusions; some talked about the theory behind the enquiry and not their actual results, e.g. describing how an urban area has been improved and listing improvements, but making no reference to any of the fieldwork that they did.
Better answers – talked about their results in detail, often using data to back up points; linked results to conclusions and made reference to the hypothesis; made reference to the theory behind the enquiry and how their results support that; included well substantiated conclusions.
