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A high quality education in English combines lan-
quage and iterature, enabling pupils to read 35
writers and write as readers. No opportunity lost
for celebrating the joys of reading literature and
fining out about how language works.
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= This document has been created to
support inspectors undertaking a deep
dive in Engiish.

= It provides a highrlevel summary of
stage two training and wider
quidance.

> The six focus areas provide a structure.
to explain subject level outcomes as
identified by inspection activities.

= School leaders may not be able and
should not be expected to articulate
their intent as it is outlined in this
aide-memoire or to provide documents
‘which neatly provide the evidence for
the focus arezs.

Sarah Hubbard HMI
English subject lead
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‘Scope: Does the curriculum match the scope and ambition of the National Curriculum? Progression is
delivered though the four domains shown below and demonstrated through
the modalities of reading, writing and spoken language.

Literary studies =
10 K53, are pupils studying a wide enough '
range of Iiterature (genve/form heritage/world it
42 Or do they oy read GCSE texts (curent and
past)?

00 pups have the background knowledge they
need to comprehen terary texts?

Does the curiculum ensure pupis decpen their
Knowledge of teray concepts and how grammar
shapes meaning?

Composition B
What thought i given to texts used as models
for pupils’ own compositions? Are they rich?

Is writing seen purely in terms of composites or are:
‘components embedded, &g. handwriing, speling &
grammar?

Do pupils develop the knowledge nesded to cvaluate
and cdit their own writingtheir pecrs’?

Do pupils acquire syntactical knowledge, 5o their sen-
tences clearly transmit complex meanings?

Ling [}
s the importance of standard English ex- B
plined and understood. Inciudng = ogins?
D0 pupils earn about etymalogy and the istry o the
language?
How sre connections made between nguistic
knowledge and other domains?

Do pupils lear about the differences between
written and spoken language?

Rhetoric

are plans dlear about the components of ef-
fective written and spoken rhetoric and how pupils
will embed them?

Do pupils deepen and apply knowledge of thetoric confi-
dently in oral and written compositions?

Do they get to read great speeches and learm how fan-
quage can be utiised?

Reading
Is expertse within the department used to develop reading for pleasure across the school?
Do practices ensure that pupils” reading habits evolve? Is enough focus placed on qualty 25 wel s quantiy?
Are barriers to reading properly understood and effectivly tackied, including gaps in phonics?

Disciplinary rigour

Doss the curiculum ansble
pupls t acauire cribcal

Components & (&
sequencing &'

Memory.

How i content for
memorisation deci

1s Werarchical sequencing

o a practices, e.g. debate difer-
amloyed sppopria? 15 memoisaton tokenisti/ || ent readings? 1= scholsstic
Canth leer el overlyfocused on facs that | | Grinking and wrking mod-

have no relation to discipr- | | lled and practsed
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0 ensure hey grammatical/

o teresting connections
e * between domains?

e threshold concepts How ar over-arching discr
Sequenced ot puple ey dous todced and

are made ready for more decpaned?
Complex ideas? How ef-
Fectively are large, com-
plex topics broken
down?

culura theorybere hu-
it readings?

2. Pedagogy

Do teachers have strong subject knowledge
‘and pedagogical subject knowledge?

What i the rationale for the activities
chosen n lessons (ftness for purpose)?

Are pedagogies generc or subject-specific? What is the war-
rant for subject-based pedagogies?

How are key disciplinary modes, such as discussion/
debate used?

Do formative assessment practices identify f [
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‘whether the curriculum has defined them well
enough?
It problematic to use end-of-key stage GCSE mark schemes
to track progress.

4. Culture
Does the school view access to great written and
spoken texts, such as famous speeches, 26 a mater
of socil ustice?

Does the school celebrate the aesthetic, experiential,
‘emotional and knowledge-giving aspects of reading?
Does the school support teachers' own reading (and where:
appropriate writing)?
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Is the school aware of subject-wide
strengths and areas for development?

Do departmental wesknesses have whole-school
Solutions or are there mechanisms for 2 more
subject-specific responses?

How do you go about developing curiculum plans?
How well are staff supported in developing their own
subject knowledge and subject pedagogical knowledge?

6. Policy

How is the English curriculum overseen/ influenced
and perceived by senior leaders/MAT leaders/
those in goverance?

Are the different aspects of the subject appreciated
alongside its inherent value?

How do whole-school structures ke grouping/tracking/
transition arrangemens etc play out in English?





