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Provisional outline programme for today
8.30 Arrive  
9-10.15 Session 1 Where are we now?

How have we got to where we are?

Background to the new DfE GCSE Subject content (Jan 2022) and the Awarding 
Organisations (Aos)

  What are the key differences between 2016 and 2024 Subject content?

10.15 – 10.30 Break  

10.40– 12.15 Session2 Continue above if needed.

How have the exam boards responded in their specifications and SAMs?
  2 examples of how HODs have responded for planning their curriculum

  What are the issues and questions for people to consider 

  If time: What about Ofsted?

How does this align with the National Curriculum? 

12.15 – 1 Lunch  

1 – 3.30 Session 3 Discuss curriculum plan for 2023-2024 – KS3

In the light of the context, what might you maintain / add/remove? 
(Regardless of spec selected).



Where are we now?



Timeline

November 2022 All exam boards submitted draft specifications and Sample Assessment Materials  
for French to Ofqual.  These are published. 

April 2023 Expected accreditation of GCSE French – did not happen

June 2023 - AQA and Edexcel accredited.  Eduqas awaiting accreditation.  Feedback to exam 
boards necessitated change to the drafts.  

Once accredited, exam boards submit and publish German and Spanish draft specification and 
SAMS.

Summer 2023 Expected accreditation of German and Spanish.

Autumn 2023 Decision on selecting exam board ready for option evenings in Spring 2024

Autumn 2024 First year 10 cohort starting the new (2024) GCSE French, German and Spanish 
GCSEs. [Current Year 8]

Summer 2025 Final assessment of current (2016)specifications

Summer 2026 First assessment of the new (2024)GCSE

When they are approved ALL will give a full analysis / 
run webinars etc.



How have we got to where 
we are?



Background to the new DfE GCSE Subject 
content (Jan 2022): Timeline

• [2016: T&L Pedagogy Review [Bauckham]]

• March 2021:  DfE Proposals for new GCSE MFL subject content + Ofqual on associated Assessment 

Arrangements open for consultation

• May 2021 consultation ended 

• [June 2021 Ofsted Curriculum Research Review]

• January 2022: DfE and Ofqual response to consultation and final Subject Content and Assessment 

Objectives published (Renamed French German Spanish GCSE Subject Content).  There were some 

changes to the original proposal). First teaching Sep 2024, first testing 2026. (One year delay from original 

proposal)

• March 2022: Ofqual consultation on Subject Conditions and Guidance.  

• May 2022: DfE publishes minor amendments to French German Spanish GCSE Subject Content 2022

• June 2022: Ofqual publishes consultation outcome + GCSE regulatory requirements and guidance:

1. GCSE subject-level conditions for French, German and Spanish 2022 

2. GCSE subject-level guidance for French, German and Spanish 2022 



DfE Page last updated May 2022



What are the key differences 
between 2016 + 2024 DfE  
Subject Content + Ofqual 

Requirements?



DfE:French, German and 
Spanish

GCSE subject content

Key differences in new subject content



DfE GCSE Subject content

Use defined Vocabulary, grammar [note that language beyond defined list is accepted] 
Constraints on choice of vocabulary + grammar defined in following slides 

Specifications should identify a limited number of broad themes or topics [not defined 
by DfE]

Apply principles of SSC to spelling and pronunciation

All language BOTH receptive AND productive

Required tasks

Reading – questions in English

Listening  - questions in English (pace no faster than moderate)

Dictation (incl vocab off the list) – credit for accurate spelling

Writing (lexical and grammatical accuracy – specific function, context grammar not 
mentioned)

Translation into English and into the language (‘appropriate and sufficient’ – no 
mention of accuracy

Infer meaning of words outside the list (Ofqual limited to overlap/higher reading only 
and defined nature of inference – not required for listening)

Question types – test comprehension in English

Speaking: tasks specified in Subject 
content (not by Ofqual as before): 

(i) Read aloud + unprepared 
conversation relating to text [changed 
from requirement to show 
comprehension of text]

(ii) Role play(s) incl ask and answer 
question simulating e.g. social 
conversation – instructions about 
what to say are unambiguous 

(iii) Talk about 1 or more visual stimuli 
e.g. connected photos, extend 
conversation to short unprepared 
interaction. 

Reminder.  
(Covered in the past)

Red = key differences from 
current 



Composition of vocabulary content 1/2

1,200 lexical items for foundation tier, and a further 500 lexical items for higher tier 
+ words which can be regularly inflected and (for reading only) regularly derived 
from listed lexical items using the grammar specified in the grammar annex

[NB one entry can list different meanings – still only counts as one e.g. histoire]

At least 85% of the 1,200 and 1,700 words selected must be from the 2,000 most 
frequent words occurring in the most widely used standard forms of the language. 

This information about frequency will be taken from a source based on data from 
one or more large, modern corpus/corpora

‘Lonsdale, D. & Le Bras. Y. (2009). A frequency dictionary of French: Core 
vocabulary for learners. London: Routledge’

Reminder.  
(Covered in the past)



Grammar

• Grammar required defined by Subject content (as previously )

• Requirements about explanations: illustrative (‘e.g.’) or comprehensive (full 
details) 

• The requirements for knowledge about sound-symbol correspondences 
(SSCs) included

• Students will be required to demonstrate both receptive and productive 
knowledge of the grammar from the list (though the derivational 
morphology laid out in the grammar annex can only be included for 
reading).

• Vocabulary List must also specify highly irregular forms within a 
grammatical subsystem

Reminder.  
(Covered in the past)



Pages 10 – 37.  Grammar annexes for each 
language.
Coverage broadly the same

New:

• Very detailed requirements and explanations

• No receptive only [R] e.g. relative pronoun ‘que’ was in foundation

• More precise grammatical language used (e.g. ‘noun phrases’ 
instead of ‘nouns’)

• Specified examples to be included in vocabulary lists (esp 
examples of irregular features e.g. for French higher, irregular 
future stems and imperfect)

• Several elements removed from Foundation (e.g. in French 
pronouns ‘que’ ‘y’ ‘en’ which were receptive; ‘DEPUIS + present 
tense’; plural reflexives; plural imperfect) pluperfect passive and 
present participle (were all receptive in 2015)

• A few elements added to foundation (e.g. direct object pronouns, 
indirect object pronouns which were receptive only in 2015; 
imperfect of regular –er verbs (receptive only apart from avoir 
etre and faire in 201) conditional of 5 high frequency verbs in 
vocab list (only 2 in 2015)

• Several elements removed from Higher (e.g. direct + indirect pronouns 
must not be juxtaposed; no imperfect or perfect passive) no depuis + 
imperfect tense, no subjunctive mood (was receptive), no irregular or 
plural conditional; dont (was receptive in 2015); no pluperfect

• A few elements added to Higher (e.g. passive in the present tense)

• Definition of verb clusters which must be included in vocabulary lists : 

• French foundation seven  ‘anchor’ verbs sg + pl: choisir, entendre, lire, 
offrir, prendre, partir, venir.  INFINITIVES IN VOCAB LIST

• French foundation eight high frequency verbs sg only (boire, connaître, 
courir, croire, écrire, rire, suivre, and voir) ALL FORMS IN VOCAB LIST

• French Higher additional ‘anchor’ verbs: connaître, écrire, reçevoir 

See example of French 

Note that there have been some changes since March 2021 – mainly to clarify 
/ correct errors – but some to add to Foundation level.



Pages 10-19: Annex A: French grammar and 
sound-symbol correspondences (foundation and 
higher tier)



Pages 20-28: Annex B: German grammar and 
sound-symbol correspondences (foundation and 
higher tier)



Pages 29-37: Annex C: Spanish grammar and 
sound-symbol correspondences (foundation and 
higher tier)



Ofqual subject-level conditions 
and requirements for French 
German and Spanish
https://www.gov.uk/government/publications/gcse-subject-level-conditions-and-r
equirements-for-french-german-and-spanish



Assessment Objectives
� AO1: Understand and respond to spoken language in speaking and in 

writing (35%)
� AO2: Understand and respond to written language in speaking and in 

writing
� AO3: Demonstrate knowledge and accurate application of the grammar and 

vocabulary prescribed in the specification (20%)
Tiering : (no change)   F: 1-5; H: 4-9 However, if mark is a 'small number of 
marks below 4/3 boundary, award 3 May include crossover questions to 
demonstrate comparability between tiers (check to see if all have done this). 

Reminder.  
(Covered in the past)



Assessment requirements
∙ Grammar and sound-symbol correspondence requirements (new)  - 

must make available and include SSC examples from vocabulary list 
+ must set out approach to covering grammar + SSC
∙ Vocabulary lists.  
� Must set out vocabulary list, set out approach to compiling it, and 

demonstrate approach to covering vocab requirements in assessments

Reminder.  
(Covered in the past)



Speaking
� Formal prep time must be 12-15 minutes for all (was 10-12)
� Test taking: F: 7-9 mins; H: 10-12 mins (no change)
� Require read aloud text F: 35 words minimum; H: 50 words minimum
Listening [‘understanding spoken extracts’]
� F: 450 – 550 words H: 700-850 words [NB no timing required as it was in 2016] 
Dictation (new)
� F: 20 words minimum H: 30 words minimum
� Set out approach to assessment incl. SSC, approach to different languages and level of accuracy required. 
Reading (new) [‘understanding written language’]
� F: 600-650 (max single text 100 words] H: 850-900 words (Max single text 160 words) words 
Translation
� F: 35 words minimum H: 50 words minimum

Reminder.  
(Covered in the past)



Ofqual subject level guidance for 
French German and Spanish
https://www.gov.uk/government/publications/gcse-subject-level-guidance-for-fre
nch-german-and-spanish/gcse-subject-level-guidance-for-french-german-and-spani
sh

https://www.gov.uk/government/publications/gcse-subject-level-guidance-for-french-german-and-spanish/gcse-subject-level-guidance-for-french-german-and-spanish
https://www.gov.uk/government/publications/gcse-subject-level-guidance-for-french-german-and-spanish/gcse-subject-level-guidance-for-french-german-and-spanish
https://www.gov.uk/government/publications/gcse-subject-level-guidance-for-french-german-and-spanish/gcse-subject-level-guidance-for-french-german-and-spanish


Contents

Introduction
Guidance set out in this document
Guidance in relation to subject content for and 
assessment of GCSE Qualifications in French, 
German and Spanish
• Assessment of speaking
• Assessment of writing
• Infer meaning
• Undertake dictation of short spoken extracts
Guidance on assessment objectives



Assessment of speaking

READING ALOUD follow-up: 
Learners may demonstrate understanding of the passage or the 
theme and/or the Learner’s own experience relating to the 
passage or the theme

ROLE PLAYS: INSTRUCTIONS UNAMBIGUOUS

VISUAL STIMULI. 
Unprepared interaction may be connected to the visual 
stimulus/stimuli through its broad theme/topic but may also 
relate to the Learner’s own experience and interest. 

HEM

Assessment of speaking

The Content Document states that each GCSE Qualification in French, German or 
Spanish must require Learners to:

• speak using clear and comprehensible language to:

• i. read aloud a short written text and undertake a short unprepared 
conversation relating to the text;

• ii. undertake role play(s), including asking and answering questions, 
simulating a context such as a social conversation, where instructions about 
what to say are unambiguous;

• iii. talk about one or more visual stimulus/stimuli, such as (connected) 
photographs or pictures, and extend this conversation into a short 
unprepared interaction.

Following the reading aloud task, the unprepared conversation should be 
straightforward. Learners may demonstrate understanding of the passage or the 
theme and/or the Learner’s own experience relating to the passage or the 
theme. Prompts or questions supporting the conversation should be unseen.

Role-plays should provide sufficient opportunity for Learners to draw on the 
range of vocabulary they know and not depend on the translation of individual 
specified items. All information required should be presented to the Learner.

The unprepared interaction may be connected to the visual stimulus/stimuli 
through its broad theme/topic but may also relate to the Learner’s own 
experience and interest. Prompts or questions supporting the interaction should 
be unseen.

Note that interaction about learner experience 
is now allowed. 



Assessment of writing

HEM comment: Mixed skill (assessed 
language stimulus + writing task) can lead 
to double penalty (not understanding task, 
producing irrelevant assessed language).
NEED TO ENSURE THAT TASKS ARE 
PRESENTED IN AN UNAMBIGUOUS WAY SO 
THAT CANDIDATES NOT AT RISK OF 
‘DOUBLE PENALTY’

HEM

Assessment of writing
The Content Document states that each 
GCSE Qualification in French, German or 
Spanish must require Learners to:

• write text in the language in a lexically and 
grammatically accurate way in response 
to simple and familiar stimuli.

Stimuli for written tasks may include a visual 
stimulus, a short, simple written stimulus, 
and/or bullet points (either in English or 
the assessed language).



Infer meaning
Note change from interpretation of ‘infer’ 
in current specifications.

HEM

Infer meaning
The Content Document states that each GCSE 
Qualification in French, German or Spanish 
must require Learners to:

• infer, by using knowledge of the vocabulary and 
grammar specified for each tier, plausible 
meanings of single words from outside the 
Vocabulary List when they are embedded in the 
context of written sentences.

The words Learners are required to infer may 
be embedded in a reading text or assessed as 
a separate reading task, however, the 
supporting context must be clear to the 
Learner.



Undertake dictation of short spoken texts

Added to draft: explanation for including 
spoken extract already heard i.e. to support 
understanding of context.

HEM

Undertake dictation of short spoken extracts
The Content Document states that each GCSE 
Qualification in French, German or Spanish 
must require Learners to:

Undertake dictation of short spoken extracts 
(including some vocabulary from outside the 
vocabulary list) with credit for accurate spelling.

To support understanding of the context, any 
extract to be used in the assessment of 
dictation may be adapted from a spoken 
extract that Learners have already heard.



Guidance on assessment 
objectives 
Not included in consultation

Speed through – just to show not straightforward!!!

HEM



Assessment Objectives

Note that the wording 
does not apparently 
allow for questions  / 
prompts in English, even 
though subject content 
clearly stated that 
comprehension 
questions should be in 
English and speaking 
tasks should be 
unambiguous.

So really important to 
read the guidance to 
understand how the AOs 
are interpreted in 
practice.  See later slide.

HEM

AO1 –Show understanding of / respond to 
what you hear (through speaking and 
writing) [LSW]

AO2 –Show understanding of  /respond to 
what you read (through speaking and 
writing) [RSW]

AO3 – Show understanding of vocabulary 
and grammar [SW?]



AO1 Understand and respond to spoken 
language in speaking and in writing: 35%

HEM

The guidance separates the strands of 
∙ speaking in response to listening and 
∙ writing in response to listening.

Strands Elements Coverage Interpretations and definitions

1. Understand 
and respond 
to spoken 
language in 
speech

This strand 
is a 
single 
element

Full coverage in 
each set of 
assessments 
(but not every 
assessment).

• This strand covers responses in the 
assessed language to spoken prompts 
and questions in the assessed language.
• The emphasis here should be on 
Learners’ communication skills in their 
use of spoken language.
• It is not possible to assess Learners’ 
ability to ‘understand’ and ‘respond to’ 
spoken language separately. Rather, 
students should demonstrate their 
understanding through their responses.

2. Understand 
and respond 
to spoken 
language in 
writing

This strand 
is a 
single 
element

Full coverage in 
each set of 
assessments 
(but not every 
assessment).

• This strand covers responses in English to 
demonstrate understanding of spoken 
language, as well as writing in the 
assessed language in response to spoken 
stimuli.
• Responses may also include single 
letters, numbers and/or percentages in 
figures, names, and/or single words.
• It is not possible to assess Learners’ 
ability to ‘understand’ and ‘respond to’ 
spoken language separately. Rather, 
Learners should demonstrate their 
understanding through their responses.

‘as well as’ 
replaces ‘and’



AO2 Understand and respond to written 
language in speaking and in writing: 45%

HEM

The guidance separates the strands of 
∙ speaking in response to reading and 
∙ writing in response to reading.

Strands Elements Coverage Interpretations and definitions

1. Understand 
and respond 
to written 
language in 
speaking

This strand is a 
single element

Full coverage in 
each set of 
assessments 
(but not 
every 
assessment).

• This strand covers responses in the 
assessed language to written prompts in 
the assessed language and/or in English, 
or to visual prompts.
• It is not possible to assess Learners’ 
ability to ‘understand’ and ‘respond to’ 
written language separately. Rather, 
Learners should demonstrate their 
understanding through their responses.

2. Understand 
and respond 
to written 
language in 
writing

This strand is a 
single element

Full coverage in 
each set of 
assessments 
(but not 
every 
assessment).

• This strand covers responses in English to 
demonstrate understanding of written 
language, as well as writing in the 
assessed language in response to written 
prompts in the assessed language and/or 
in English or visual stimuli
• Responses may also include single 
letters, numbers and/or percentages in 
figures, names, and/or single words.
• It is not possible to assess Learners’ 
ability to ‘understand’ and ‘respond to’ 
written language separately. Rather, 
Learners should demonstrate their 
understanding through their responses.

‘as well as’ replaces ‘and’

Added: and/or in English



AO3 Demonstrate knowledge and accurate 
application of the grammar and vocabulary 
prescribed in the specification: 20%

HEM

This is a single strand.Strands Elements Coverage Interpretations and 
definitions

Not 
applicable

This AO is a 
single element

Full coverage in 
each set of 
assessments (but 
not every 
assessment).

This assessment objective 
covers responses in the 
assessed language in 
relation to:
• Knowledge and accurate 
application of grammar in 
spoken and written 
language.
• Knowledge and accurate 
application of vocabulary, 
including demonstration of 
knowledge of sound-symbol 
correspondence in spoken 
and written language.
• The quality of 
pronunciation in speaking 
tasks.

Draft version of ‘speaking 
and writing tasks’ changed 
to ‘written language’.
(avoids any confusion over 
written tasks set in English)

Draft version ‘intonation’ 
removed. Now 
pronunciation only.



How might you go about 
selecting an exam board for 

your situation?
[Always remember – big picture is thinking about what you are going to 

teach.  Take your time deciding on the board.]



Which Awarding Organisation?

NB

Subject content and Subject conditions and Ofqual’s application of 

comparable outcomes aim to ensure comparability across AOs – 

both in terms of the exam experience and the grading outcomes

How will you select your AO?

33 29/06/2023



What is in your mind?

• Which spec will get my pupils the best grade?

• Which spec will allow for better T&L over 2/5 years?

• In terms of existing resources and approaches, how do the specifications match / require change? What 
are the resource implications for this AO?

• How clearly do I understand the assessment criteria - especially for the productive skills (S & 
W)

• Which spec gives the best assessment experience for my pupils? (How would my pupils perform with 
the assessment stimuli / response of the sample papers? How suitable for my cohort?)

• Which spec is the most easily managed?

• Which spec allows for the most choice for my department?

• Which spec ensures the most collaboration for my dept / network of schools? What do my networks 
advise?

• What support is available from the AO?
• Which spec is the least likely to mean I get flak from pupils / colleagues / parents / managers?!!!!

• SHOULD be .. What's best for OUR PUPILS .... (see Michelle Meadows, Ofqual blog – quoted later)

... NB .. no outright recommendations here ... more of a process with hopefully a useful summary / 
indicators

34
29/06/2023



Qualities of a good assessment

The most important aspects:

Valid does it test what it is meant to be testing?

Reliable does it test fairly, regardless of who?

Accessible Does it allow the whole ability to show what they 

know, understand and can do?

(NOT: ‘is the assessment exciting?....!’ ‘Is the assessment easy?’)

35 29/06/2023



The process!

• It is important and easier if you know where your 'stakeholders'  / audience are starting from : 

• staff in your dept

• your managers

• pupils

• parents

• governors

• Throughout the process, think about how you would explain the situation / decisions to others 

... e.g.  Into the Upper School Handbook / evening

36 6/29/2023



How have the exam boards 
responded?



Sources: Specifications

(1) AQA: https://www.aqa.org.uk/subjects/languages/gcse-french-
spec-change 

(2) Pearson/Edexcel: https://qualifications.pearson.com/en/qualifi
cations/edexcel-gcses/french-2024.html

(3) 
Eduqas. https://www.eduqas.co.uk/qualifications/french-gcse/...

https://www.aqa.org.uk/subjects/languages/gcse-french-spec-change
https://www.aqa.org.uk/subjects/languages/gcse-french-spec-change
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/french-2024.html
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/french-2024.html
https://www.eduqas.co.uk/qualifications/french-gcse/?fbclid=IwAR2V15HqPTDJhNyWV4C9Z9Gh1mIjlPKN1UGtcMS66tmX-zq8iG6nKZhSfEI#tab_keydocuments


Helen’s ‘at a glance’ 1 /2
https://helenmyers.blogspot.com/2023/06/analysis-of-gc
se-french-2024.html



Helen’s ‘at a glance’ 2/2
https://docs.google.com/
document/d/1afga7KwEk
ruAzUMPwC8KkrjlWi5_fx
ET/edit?usp=sharing&oui
d=1070651080075644216
67&rtpof=true&sd=true



Where and how the exam boards may differ.
1. Approach: same /different from current AO spec

2. Access and inclusivity: planning and arrangements to cater for all 

3. Admin/ organisation of papers

4. Assessment objectives: allocation and weighting

5. Criteria: clarity of definitions - exemplification

6. Themes/ Topics/ Vocabulary – much overlap, but some variation. Deliberately familiar/unfamiliar

7. Listening: number of texts, number of questions per text, visual support, weighting of question types (open ended vs m/c), layout, progression, listening conditions

8. Listening / Dictation: single words / continuous sentences; targeted/holistic criteria

9. Reading (as listening)

10. Reading / Translation: targeted/holistic criteria

11. Speaking: Criteria specific/holistic; Invigilation and preparation conditions; conversation questions prescribed / guidance; topics more/less predictable; number of sets 
available

12. Writing: Familiar/new task-types; Choice/no choice; Length; single/mixed skill; Layout: tables / open

13. Writing/  Translation targeted/holistic criteria

14. Support from exam board



Process: Analysis of specifications

• Work in progress .. (see next slide!)

• Some things in common because of DfE subject content 

and Ofqual subject conditions -but less so than 2008 or 

2018)

• Currently some significant variation between drafts 

across AOs

Examples of variables follow: (12 areas)

42 29/06/2023



Analysis of specifications: work in progress!



1. APPROACH



Variables: approach

Comparison with current:

Familiar / unfamiliar

Dated / new

45 29/06/2023



2. ADMIN / ORGANISATION OF 
PAPERS



Variables: Admin + Organisation of papers

Number of papers

3? [Eduqas draft – but announcement refers to writing as ‘component 

4’ - watch this space!] / 4 [AQA and Edexcel final] 

Number of sets for speaking

AQA: 9 [AQA] /6 [Edexcel] /3 [Draft Eduqas]

Invigilation

Requires non-specialist [Eduqas draft] / allows specialist

Progression

Peaks and troughs [AQA] / increasingly harder [Edexcel + Eduqas] 

47 29/06/2023



3. ACCESS AND INCLUSIVITY



Variable: equality / inclusive

Include all / may exclude our pupils  

Choice / no choice [where no choice, may/will not exclude]



4. ASSESSMENT OBJECTVES



Assessment objectives

Allocation to tasks gives advantage / disadvantage to our pupils

AO3 weighted towards writing (AQA + Eduqas draft) / speaking 
(Eduqas)

AO3 weighted towards SSC (Edexcel)  / accurate grammar (AQA/Eduqas 
draft)



Sample page of detailed analysis - Before



Sample page of detailed analysis – in 
progress

Headlines so far:
Some Allocation to AOs 
changed by Ofqual (e.g.  Role 
Play changed from AO1 to 
AO2 for AQA and from AO2 
to AO1 for Edexcel.  
Perplexing!)
Some weighting changes 
(e.g. AQA AO3 transfer 5 
marks from Speaking to 
Writing)



5. CRITERIA



Variables: criteria

Holistic / targeted

Clear, consistent / unclear, inconsistent definition

Exemplified / not exemplified;  more / fewer examples of 

exemplification

55 29/06/2023



Sample - Analysis of criteria – example…

DRAFT – TO BE UPDATED

DRAFT – TO BE UPDATED



6. 
THEMES/TOPICS/VOCABULARY



Variables: themes, topics and vocabulary

Nature of themes / topics  / vocabulary: 

Appealing to your students / not so appealing 

Cultural / Linguistic specific to exam board which you prefer 

Preparation for A level / not so good preparation for A level

Predictability of theme/topics in exam papers

Subtopics defined for each theme [AQA] / subtopics defined and 

could appear in any theme [Edexcel + Eduqas draft]

Predictability of Formal / informal settings [Edexcel formal role 

play]

58 29/06/2023



AQA Edexcel Eduqas

Theme 1: People and lifestyle 
Topic 1: Identity and relationships with others 
Topic 2: Healthy living and lifestyle 
Topic 3: Education and work 
 
Theme 2: Popular culture 
• Topic 1: Free-time activities 
Topic 2: Customs, festivals and celebrations 
• Topic 3: Celebrity culture 
 
Theme 3: Communication and the world around us 
Topic 1: Travel and tourism, including places of interest 
• Topic 2: Media and technology 
• Topic 3: The environment and where people live

1. My personal world 
2. Lifestyle and wellbeing 
3. My neighbourhood 
4. Media and technology 
5. Studying and my future 
6. Travel and tourism
 
Possible subjects within any of the contexts:
HEM has highlighted principle traditional 
context)
∙ family 
∙ friends 
∙ relationships 
∙ equality 
∙ physical well-being 
∙ mental well-being 
∙ food and drink 
∙ sports 
∙ places in town 
∙ shopping 
∙ transport  
∙ the natural world  
∙ environmental issues 
∙ social media and gaming  
∙ future opportunities (e.g. work, travel)  
∙ school 
∙ music TV and film 
∙ accommodation  
∙ tourist attractions

The following five broad themes are … used to 
categorise nouns in the vocabulary list. ; topics are 
provided as examples of what each theme could 
include:

1. Identity: for example, personal attributes, 
cultural background, languages spoken and 
learning, national, racial, gender stereotypes, 
family, friends, relationships

2. Everydaylife :for example, education, school life, 
routines, activities, sport, being 
healthy/unhealthy, entertainment, social media

3. My future :for example, future plans (work, 
education, aspirations),role models

4. Exploring : for example, places and people, 
travel, including geography, customs and 
traditions, festivals, famous lives, historical 
stories

5. Global matters :for example, the natural world, 
environment/climate change, attitudes, 
inequalities, poverty, prejudice, war/peace, 
citizenship.HEADLINE: Explicit differences in 

themes:
AQA: Celebrity Culture
Edexcel: Shopping
Eduqas: Global matters, historical stories

AQA: Defined topics for themes

HEM:



Sample - Themes – analysis of approach

DRAFT – TO BE UPDATED



Composition of vocabulary content 1/2

1,200 lexical items for foundation tier, and a further 500 lexical items for higher tier 
+ words which can be regularly inflected and (for reading only) regularly derived 
from listed lexical items using the grammar specified in the grammar annex

[NB one entry can list different meanings – still only counts as one e.g. histoire]

At least 85% of the 1,200 and 1,700 words selected must be from the 2,000 most 
frequent words occurring in the most widely used standard forms of the language. 

This information about frequency will be taken from a source based on data from 
one or more large, modern corpus/corpora

‘Lonsdale, D. & Le Bras. Y. (2009). A frequency dictionary of French: Core 
vocabulary for learners. London: Routledge’

Reminder.  
(Covered in the past)



Composition of vocabulary content 
2/2:Extras
Extras

i. up to 30 short phrases that are multi-word phrases in the target language, 
no more than five identifiable words e.g., ‘il y a’ for there is/are’ 

ii. up to 20 items (some of which can be multi-word phrases of up to five 
words) to refer to relevant geographical or cultural places/events, 
including the names of countries to be known receptively and 
productively. 

iii. Up to 2% of words per text + all proper nouns can be glossed [Overlap + 
higher only]

iv. Up to 2% of words per text can be comprised of cognates which are not 
included in the Vocabulary List. 

Reminder.  
(Covered in the past)



Spreadsheets from Aos: AQA



Spreadsheets from Aos: Edexcel



Work in progress: combined vocab s/sheet
Thank you David Blow!



The end of the s/sheet!



Helen’s categories



Routledge – examples – pets!

• Note constraints – dilemma for the AO to select the precious 15% over-2000 allowance

• Distinguish between T&L (appropriate to your students) and Testing (S+W open; L+R defined)

• Consider rationale (if fewer specific examples of a category, more range for other areas… cf. 
approach for current spec – deliberate omission of very common words in order to allow 10% 
non-vocab list rule to include familiar vocab ….))



Routledge – examples - Food



Routledge example: family



Routledge example: sports



Countries and nationalities



7. LISTENING



Variables: Listening

Listening total marks

More [AQA Higher, Edexcel + Eduqas draft all equal]  / fewer 

[AQA foundation]

Listening question types in English and balance of types

M/C– Cloud M/C - Match – Open Ended

Listening number of times heard

Twice [AQA + Draft Eduqas] / three times [Edexcel]

Listening number of questions per segment

1/2/3/4/5/6/7/8

74 29/06/2023



Sample -Listening example of analysis of 
SAMS… FL

Headline:
Ordered by fewer 
questions per 
chunk:
AQA – Edexcel- 
Eduqas

D
RA

FT
 –

 T
O

 B
E 

U
PD

AT
ED



L/F AQA – EDEXCEL – EDUQAS TRANSCRIPTS

D
RA

FT
 –

 T
O

 B
E 

U
PD

AT
ED



L/F AQA Transcript + Question paper



L/F Edexcel Transcript + Question paper



L/F Eduqas draft Transcript + Question paper

D
RA

FT
 –

 T
O

 B
E 

U
PD

AT
ED

D
RA

FT
 –

 T
O

 B
E 

U
PD

AT
ED



8. DICTATION



Variables: Dictation

Criteria

Holistic/ per word

Continuity

Single words (interspersed) / continuous sentences / mixture

81 29/06/2023



AQA L/F Dictation



Edexcel L/F Dictation



Eduqas draft L/F Dictation

D
RA

FT
 –

 T
O

 B
E 

U
PD

AT
ED



9. READING



Variables: Reading
Length

Reading total marks

More / fewer

Reading question types in English

M/C – Match – Open Ended

Distractors

More / fewer

86 29/06/2023



AQA Reading Foundation



Edexcel Reading Foundation



Eduqas draft Reading Foundation

D
RA

FT
 –

 T
O

 B
E 

U
PD

AT
ED



10. READING / TRANSLATION 
FRENCH TO ENGLISH



Variables: Translation

Simple sentences [AQA and Edexcel]  / more complex 

sentences [Eduqas]

Related sentences [Edexcel + Eduqas] / unrelated 

sentences [AQA + Eduqas]

Criteria targeted by chunks [AQA] / holistic [Edexcel 

+Eduqas]

Layout lines (AQA + Edexcel] / boxes [Eduqas]

91 29/06/2023



AQA Translation Foundation



Edexcel Translation Foundation



Eduqas draft Translation Foundation

D
RA

FT
 –

 T
O

 B
E 

U
PD

AT
ED



11. SPEAKING



Variables: Speaking

Preparation

Words (Eduqas draft) / sentences in notes

Amount Restricted (Edexcel + Eduqas draft) / non restricted 

(AQA)

Annotate (Edexcel)  / not annotate card

Read aloud (Edexcel) / sub vocally (Eduqs)  / not at all (AQA) (but 

AQA allows more than one attempt in the exam)

Order of tasks e.g. Reading aloud first (Eduqas draft + Edexcel) / 

Role Play first (AQA)

96 29/06/2023



Variables: Speaking – Role Play

Role Play

Defined formal transactional contexts, different from picture 

card themes [Edexcel – 10 role play settings and finite functions]  

/ defined social contexts, same as picture card themes [AQA] / 

undefined contexts [Eduqas draft] 

Authentic task / Stilted task

Regular / irregular format of instruction

97 29/06/2023



SPEAKING – ROLE PLAY



AQA Role Play – social, informal (tu)



Edexcel Role Play – transactional (vous)



Eduqas draft Role Play = Social (tu)



SPEAKING – READ ALOUD



Variables: Speaking

Read aloud

Layout sentence per line (AQA + Edexcel)  / paragraph (Eduqas 

draft)

Number of attempts allowed in read aloud (multiple / not 

allowed)

Number of unseen follow-up questions more/fewer

103 29/06/2023



AQA – 4 unseen



Edexcel Read aloud – 2 unseen



Eduqas read aloud + 3 unseen



SPEAKING – PHOTO 
DESCRIPTION + CONVERSATION



Variables: Speaking

Choice of theme

Candidate selects theme in advance [Edexcel – 2 weeks, choice of 1 out of 2 offered from 6 

themes]  / no choice of theme [AQA – 1 of 3 themes and Eduqas draft]

Nature of Text/Picture stimulus

2 photos [AQA] – must address both but equal coverage not required / choose 1 of 2 photos 

[Edexcel]/ sequence of photos [Eduqas draft]

Colour [Edexcel + Eduqas draft]  / black & white [AQA]

Task for Picture description

Required elements to address + teacher prompts (Edexcel) / Free response – no teacher 

prompts [AQA + Eduqas] 

Examiner flexibility of question choice for follow-up questions / conversation: 

Number of examiner-prescribed questions vs free choice questions [AQA all free choice; 

Edexcel 2 compulsory, 1 adaptable, rest free choice;  Eduqas 4 compulsory, no free choice.

108 29/06/2023



AQA Photo card – free choice



AQA Criteria 5  + 15 + 5 = 25



Edexcel Picture card



Edexcel criteria [4 + 4=8] + [12+4 = 16]= 28 



Eduqas Picture card - draft



Eduqas criteria draft 15 + 5 + 5 = 25



12. WRITING



Variables: Writing

Length 

Longer (Edexcel F 75 mins H 80 mins,  AQA F 70 mins H 75 mins) / shorter (Eduqas F+H 60 mins - half of 2-hour paper)

Nature of tasks 

Additional section with grammar m/c (AQA)

Overlap question informed by paragraph from reading paper (Eduqas)

Translation related/unrelated theme

Higher task more (AQA)  / less (Edexel]open-ended =  more (Edexcel) / less (AQA) structured

Skill

Single [AQA + Edexcel] / mixed [Eduqas – reading stimulus]

Optionality within tasks 

more [Edexcel 2 at F, 2 at H,] / less [AQA 1 at F, 2 at H] / no choice [Eduqas draft]

Organisation of exam

Combined with reading [Eduqas] discrete [AQA and Edexcel]

Instructions 

in a consistent format / varied

116 29/06/2023



Variables: Writing

Coverage of theme in each task 

narrow / broad

Criteria 

Targeted / holistic 

Unambiguous / Ambiguous

Realistic / Demanding (esp. with respect to accuracy expected)

Number of Exemplars or commentaries  supplied / not supplied

Exemplars clear / ambiguous

Format

In colour (Edexcel) / not in colour (AQA)

117 29/06/2023



WRITING SINGLE SENTENCES



F Single sentence task– AQA



F Single sentence task– Edexcel



F Single sentence task– Eduqas draft



WRITING PARAGRAPHS



F Paragraphs task -AQA



F Paragraphs task -Edexcel



F Paragraphs task – Eduqas draft



GRAMMAR MULTICHOICE - AQA



F Grammar task – AQA only



WRITING F/H OVERLAP TASK



F/H overlap task AQA



F/H Overlap task Edexcel



F/H Overlap task Eduqas draft – F-specific 
criteria



F/H Overlap task Eduqas draft – H-specific 
criteria



WRITING HIGHER ONLY TASK



H – Higher only task - AQA



H – Higher only task Edexcel



H – Higher only task Eduqas



13. WRITING - TRANSLATION



Variables: Translation

Position within paper last (Edexcel + Eduqas) /not last (AQA – F 

= 4th of 5 tasks; H = 1st task)

Simple sentences [AQA and Edexcel]  / more complex 

sentences [Eduqas]

Related sentences [Edexcel + Eduqas] / unrelated sentences 

[AQA + Eduqas]

Criteria targeted by chunks [AQA] / holistic [Edexcel +Eduqas]

Layout at higher chunked (AQA)/ un-chunked (Edexcel, Eduqas)

138 29/06/2023



AQA Translation F



Edexcel Translation F



Eduqas Translation F



Translation H - AQA



Translation H - Edexcel



Translation H - Eduqas



14. SUPPORT



Work in progress!

146 29/06/2023



CONCLUSION



Ofqual advice 

Ofqual blog: ‘How to choose your exam board’
Michelle Meadows 25th January 2016 - Executive Director- Strategy, Risk and Research - (See folder)

• Variations allow teachers to choose spec they enjoy teaching and 

would suit their pupils’ needs

• Varying grade boundaries iron away differences

• Process of setting grade boundaries: statistical predictions based 

on prior attainment of each board’s entry (KS2 for GCSE, mean 

GCSE for AL)

• Question style: teachers underestimate the difficulty of M/C and 

overestimate difficulty of open-ended 

148 29/06/2023

https://ofqual.blog.gov.uk/2016/01/25/how-to-choose-your-exam-board/


[My observation came to pass….!]

My observation….. Tough for exam boards …

Subject content: Vocabulary constraint – will affect ease of 

producing 5 further years…..

Subject conditions: Assessment Objectives muddled – but leave 

this to AOs and Ofqual to sort out!!!

149 29/06/2023



Thank you for listening.

Questions?

Link to pdf of this presentation: 

Please feel free to keep in touch

helenmyers007@gmail.com

Twitter: @HelenMyers

Facebook: Secondary mflresources

ALL + ISMLA

150 29/06/2023

mailto:helenmyers007@gmail.com


What each board wants to highlight ….



• The whole development has been informed by the views and input of practising teachers, from 
putting together the assessment model, production of the vocabulary lists to the design of 
individual tasks.

• We had a fantastic response to our survey for the development of the themes and topics (over 
1000 teachers and 350 students gave their views).

• We have worked hard to keep elements of the current specification where possible, for example 
the Writing papers, which work well from an assessment perspective but also enable students to 
perform well.

• Draft papers were trialled with students from a range of school types to inform the development. 
We also trialled marking methods to ensure they were deliverable.

• Key focus on ensuring our papers are accessible and meet AQA’s commitment to ED and I and 
represent the different countries and communities where the language is spoken.

• Our community of language teachers is the largest of any exam board.  We all have the same goal 
– helping students to love languages and get the results they deserve. 

• New textbooks and resources being produced by OUP and a full package of support is being 
developed with input from our Teacher Panel and from feedback we have received.  This will 
include detailed free training and support for conduct of the speaking tests and additional practice 
materials for the new elements of the exams, eg dictation, reading aloud.

The new AQA GCSE draft specification





Key features of the new specification:

• relevant real-world vocabulary devised in 
collaboration with language experts The 
National Centre for Excellence for Language 
Pedagogy (NCELP) to engage learners and 
develop their love of languages 

• accessible and inclusive assessments 
designed to allow learners to succeed using 
different approaches

• video extracts of native speakers that offer 
visual cues in our listening assessment 

• a combined reading and writing assessment 
that supports learners while reducing 
organisational burden on teachers.

• Centres are able to teach vocabulary from our wordlist in 
whichever context is relevant to their cohort – no prescribed 
themes

• Accessible, open speaking assessments to allow candidates 
to demonstrate their knowledge

• Listening assessment is presented audio-visually with a 
native speaker reading out the dictation extract. 

• Final component is a combined reading and writing 
assessment. 

Eduqas GCSE MFL
Bringing Languages to Life



2 HODs asked ‘How will you 
review your current practice for 
Y7 &8 and what changes might 

you make?’



Adam
Adam Lamb 

Head of Learning Area (HoLA)
Mossbourne Community Academy, London

 



Reviewing current content and 
changes moving forward

Adam Lamb 
@senorcordero

Head of Learning Area (HoLA) Languages
Mossbourne Community Academy, Hackney



The process: 

Review 

Actions

Changes

The need to change

Auditing / creation / CPD

Classroom practice



Review

The need: 

- Best practice
- Primary gaps 
- Primary/secondary 

transition

Opportune moment 



Actions
Head of Faculty:

- Drive the 
postholders to 
drive the team.

- Reading ahead 
of the game

- Attendance of 
panels / training 
events.

- Upskilling of 
Post holders 
and of the team.

- Coordination of 
post holders.

Post holders / HoF:

- Understanding of changes.
- Understand skill changes that 

need filtering down.
- CPD provision – internal and 

external.
- Core knowledge
- Dissection of vocab lists and 

plotting against existing offering.
- Dissection of NCELP schemes of 

work.
- Embed training on new 

MFL-specific pedagogy required
- Whole-school T&L training 
- Creation of new, bespoke 

scheme of work 
- Review assessment

Whole team:

- Push on 
whole-school 
T&L strategies

- Upskill in new 
pedagogical 
requirements 
(phonics etc.)

- Familiarise with 
new exam 
requirements

- Resource 
creation that 
matches with 
our T&L 
non-negotiables 



Changes so far:

Bespoke phonics system
- Embedding of phonics
- Confidence in phonics teaching

Reviewing of assessment
- Rubrics in English
- Implementation of phonics testing
- Writing – altering mark schemes to base on 

new mark schemes published



Adam’s June 2023 update



Looking ahead to the 2026 GCSE 

Adam Lamb (CTeach) 
@senorcordero

Head of Learning Area (HoLA) - Languages 
Mossbourne Community Academy



Looking ahead fo the 2026 GCSE

Looking ahead to the 2026 GCSE 

Laying the foundations: 

Small tweaks to 
practice.

Creating the building 
blocks

Changes for 2023-2024

Looking further ahead
Bigger choices and 

changes to be made – 
curriculum review



Laying the foundations: 
Formalisation of the teaching of phonics – moving 

away from the: “But we all do it anyway!” mentality.

Upskilling of postholders: 
- Primary school links 
- Reading and CPD engagement
- Provision of CPD for the team
- Getting everyone to sing from the same hymn sheet.

Upskilling of the team:
- Deliberate practice
- Focussed observations



Laying the foundations: 

CPD:
What do we already do? 

What do we want to see more of?



Laying the foundations: 

Familiarising the team with the SSCs we have decided upon as a 
team as a part of CPD:

1) Agreeing as a team on our own set of SSCs that we think are 
the most important (based on those laid out by NCELP/exam 
boards)

2) Model examples of how we expect phonics to be taught

3) Deliberate examples and observation
https://mossbourneacademy-my.sharepoint.com/:v:/r/personal/kputtock_mca_m
ossbourne_org/Documents/MFL%20Training/Mr%20Lamb.MOV?csf=1&web=1&e=
65xNJT 



LA FONÉTICA ESPAÑOLA

a

araña

e

elefante

i

idea

o

ojo

u

uno
l

libro

ll

lluvia

ca/co

boca

cu

cuello

z/ce/ci

cierto
gu/ga/go

garganta

j/ge/gi

bruja

ñ

España

n

nariz

b/v

vomitar
rr

perro

h

hambre

qu

¿qué?

ue

vuelo

eu

Europa
ei

reina

ie

abierto

oe

oeste

eo

boxeo

ao

bacalao



LA FONÉTICA ESPAÑOLA

a

araña



LA FONÉTICA ESPAÑOLA

e

elefant
e 



LA FONÉTICA ESPAÑOLA

i

idea 



Phonics

Task

In your groups come up with 1 (or more) exercise focused on practice of phonics 
and 1 focused on dictation, that you can use next week!

Juliette, Cathia, Ayfer – Y7 / Y8 French / Turkish

Sabela, Matt, Miren – Year 7

Karolina, Hannah, Leonor – Year 8

Jodie, Catherine, Armend – Year 9

Adam - float

Any comments or improvements also welcome

Ideas:

• Whole class activity

• Pair/group work

• Using listening transcript

• Using reading exercises

• Translation

Please save your contributions here: Resources



Creating the building blocks
What have we got that works? What can we alter 

whilst we are still awaiting resources?

Running phonics 
through the 

current schemes 
of work.

Feedback on the 
teaching of 

phonics by the 
team.

Staff subject 
knowledge (Spec)



Looking further ahead:
Bigger choices, bigger changes.

Textbook 
choices

Order of 
learning for 
repetition and 
interleaving.

Exam board 
sessions – 
looking at 
grading.



Olly
• Oliver Hopwood (ISMLA), 

Westminster School



Vocabulary in the new GCSE



My motivation

• Have we really been teaching useless words?

• What is the risk of teaching a whole load of new words?

• What words are they?
• how difficult are they?
• how will I integrate them?
• how will my pupils learn them?

• What are they at risk of not learning if I change everything now?



My analysis

• Foundation and Higher lists

• Compared them with a major 
textbook (vocab lists) and 
existing exam board list

• Did a sense check for words 
which do appear on the new list, 
but not in textbook / existing list: 
do my pupils learn these words? 

new vocab list

old vocab list textbook



My sense check categories

Words definitely taught 
(but not on existing vocab 
lists, textbook vocab lists)

donner, petit, famille, simple, train, histoire, aimer, 
samedi, quinze, restaurant, pain, supermarché, au revoir

Words probably taught coeur, rapidement, lumière, pont, oreille, polluer, bruit, 
terrible, rentrer

Words possibly taught gout, diminuer, défi, inquiétant, ressembler, fier, améliorer

Exact cognates – not much 
teaching needed

solution, importance, message, excellent, surprise, strict, 
participation, Canada, selfie, queer, cigarette

Close cognates – easy to 
learn for passive 
knowledge 

historique, régional, actif, décision, âge, activité, lettre, 
secrétaire, futur



Foundation GCSE
1238 items

• 82 words which are pretty new

• 23 hours of learning

• 11 weeks of teaching

• one term?



Higher GCSE
1749 items

• 167 words which are pretty new

• 47 hours of learning

• 23 weeks of teaching

• two terms?



What are the new words like? 
Some examples
Foundation
niveau

exprimer

signifier

rechercher

disponible

entretien

souci

découverte

aidant

prêter

Higher
amener

renvoyer

taux

prévenir

échelle

foi

essai

avouer

souffrance

oser

interrompre



Closing thoughts
• We teach most of the words already

• We risk teaching a lot less than we currently teach

• How will students respond?

• No major changes to KS3: 
• focus on concrete, tangible words which are easier to learn
• meet pupils at the intersection of their expectations and motivations
• emphasis on speaking, communicating, building level-appropriate sentences and 

exchanges
• train them to recognise cognates and close cognates

• Cross the KS4 bridge when we need to. The new words are … not ones I 
would choose for young learners at CEFR A2. 



Any questions?



The National Curriculum 
Context / Ofsted Issues



REMINDER!!!
Ofsted emphasis should be 
on National Curriculum – 
summary re KS2 and KS3

HEM

 NB Reminder only – key points of contrast to be drawn out later.



Role of The National Curriculum

EIF Inspectors’ Handbook Paragraph 200

• 200. All pupils in maintained schools are expected to study the basic 
curriculum, which includes national curriculum, religious education 
and age-appropriate relationships and sex education.[footnote 52] 
Academies are expected to offer all pupils a broad curriculum that 
should be similar in breadth and ambition.



Confirmation from HMI

• We have heard that Ofsted inspectors are coming in armed with the Ofsted Research review ‘High quality 
may; statements and asking for evidence with reference to THIS document rather than the National 
Curriculum ‘should’ statements.  Asking questions like ‘how do you prepare for the 3 pillars?’.

• We have asked an Ofsted HMI about this and he has told us emphatically that it is in terms of the national 
curriculum that we should be judged  NOT the curriculum research.

• I have shared your email and links with colleagues in our curriculum unit.
• They reiterated the message that I gave during my presentation that schools will be judged against 

the relevant inspection handbook and not the research reviews. The advice in the research review is 
definitely written in terms of what schools ‘may’ do and definitely not a list of ‘should’ statements. I 
hope that is helpful?

•  Lee Selby | Senior Her Majesty’s Inspector Schools| South East



National Curriculum Languages Programmes 
of Study: KS2



National Curriculum Languages Programmes 
of Study: KS3



Purpose + Aims shared across KS2 + KS3

Purposes:
• Learning a foreign language is a liberation from insularity and provides an opening to other cultures.

• A high-quality languages education should foster pupils’ curiosity and deepen their understanding of the 
world.

• The teaching should enable pupils to express their ideas and thoughts in another language and to understand 
and respond to its speakers, both in speech and in writing. 

• It should also provide opportunities for them to communicate for practical purposes, learn new ways of 
thinking and read great literature in the original language. 

• Language teaching should provide the foundation for learning further languages, equipping pupils to study 
and work in other countries.

Highlighted phrases in yellow are where there 
seems to be a discrepancy with the Ofsted 
Curriculum Review.  We will not discuss them 
at this stage but will discuss as we go through 
the curriculum review.



Purpose + Aims shared across KS2 + KS3

Aims:

The national curriculum for languages aims to ensure that all pupils:

LISTENING + READING

understand and respond to spoken and written language from a variety of authentic sources

SPEAKING

• speak with increasing confidence, fluency and spontaneity, finding ways of communicating what they want to say, 

including through discussion and asking questions, and continually improving the accuracy of their pronunciation and 

intonation

WRITING

• can write at varying length, for different purposes and audiences, using the variety of grammatical structures that they 

have learnt

READING

• discover and develop an appreciation of a range of writing in the language studied.



Attainment Targets: Grammar, Vocabulary and 
Competences which ‘should’ (not may) be taught

GRAMMAR

KS2 KS3

∙ understand basic grammar appropriate to 
the language being studied, including 
(where relevant): feminine, masculine and 
neuter forms and the conjugation of 
high-frequency verbs; key features and 
patterns of the language; how to apply 
these, for instance, to build sentences; and 
how these differ from or are similar to 
English.

∙ identify and use tenses or other 
structures which convey the present, 
past, and future as appropriate to the 
language being studied

∙ use and manipulate a variety of key 
grammatical structures and patterns, 
including voices and moods, as 
appropriate

∙ use accurate grammar, spelling and 
punctuation.

 

Highlighted phrases in cyan highlight progression expected from KS2 to KS3
* = not for ancient languages



Attainment Targets: Grammar, Vocabulary and 
Competences which ‘should’ (not may) be taught

VOCABULARY

KS2 KS3

∙ broaden their vocabulary and develop their 
ability to understand new words that are 
introduced into familiar written material, 
including through using a dictionary

• develop and use a wide-ranging and 
deepening vocabulary that goes beyond 
their immediate needs and interests, 
allowing them to give and justify opinions 
and take part in discussion about wider 
issues

• use accurate grammar, spelling and 
punctuation.



Attainment Targets: Grammar, Vocabulary and 
Competences which ‘should’ (not may) be taught

COMPETENCIES: LISTENING

KS2 KS3

∙ listen attentively to spoken language and show 
understanding by joining in and responding

∙ appreciate stories, songs, poems and 
rhymes in the language

• listen to a variety of forms of spoken 
language to obtain information and 
respond appropriately

• transcribe words and short sentences that 
they hear with increasing accuracy



Attainment Targets: Grammar, Vocabulary and 
Competences which ‘should’ (not may) be taught

COMPETENCIES: SPEAKING

KS2 KS3

∙ engage in conversations; ask and answer 
questions; express opinions and respond to 
those of others; seek clarification and help*

∙ speak in sentences, using familiar vocabulary, 
phrases and basic language structures

∙ develop accurate pronunciation and intonation 
so that others understand when they are 
reading aloud or using familiar words and 
phrases*

∙ present ideas and information orally to a range 
of audiences*

∙ describe people, places, things and actions 
orally* and in writing

• initiate and develop conversations, coping 
with unfamiliar language and unexpected 
responses, making use of important social 
conventions such as formal modes of 
address

• express and develop ideas clearly and with 
increasing accuracy, both orally and in 
writing

• speak coherently and confidently, with 
increasingly accurate pronunciation and 
intonation



Attainment Targets: Grammar, Vocabulary and 
Competences which ‘should’ (not may) be taught

COMPETENCIES: READING

KS2 KS3

∙ read carefully and show understanding of words, 
phrases and simple writing

∙ appreciate stories, songs, poems and rhymes in the 
language

∙ broaden their vocabulary and develop their ability 
to understand new words that are  introduced 
into familiar written material, including through 
using a dictionary

• read and show comprehension of original and 
adapted materials from a range of different 
sources, understanding the purpose, important 
ideas and details, and provide an accurate 
English translation of short, suitable material

• read literary texts in the language [such as 
stories, songs, poems and letters], to stimulate 
ideas, develop creative expression and 
expand understanding of the language and 
culture



Attainment Targets: Grammar, Vocabulary and 
Competences which ‘should’ (not may) be taught

COMPETENCIES: WRITING

KS2 KS3

∙ write phrases from memory, and adapt these 
to create new sentences, to express ideas 
clearly

∙ describe people, places, things and actions 
orally* and in writing

• write prose using an increasingly wide 
range of grammar and vocabulary, write 
creatively to express their own ideas and 
opinions, and translate short written text 
accurately into the foreign language.



Attainment Targets: KS2 SPECIFIC
which ‘should’ (not may) be taught
[SOUND SPELLING CORRESPONDENCES]

KS2 KS3

∙ explore the patterns and sounds of language 
through songs and rhymes and link the 
spelling, sound and meaning of words



National Curriculum KS2 + KS3 - Summary

Currently focus on communication + 4 skills Reminder: 

Purpose of study - e.g. opportunities to communicate for practical purposes

Aims

• e.g. respond to a variety of authentic sources, 

• e.g. emphasis on increasing attainment

Attainment targets – holistic skills rather than discrete components

• e.g. developing the breadth and depth of pupils 'competence in listening, speaking, reading and 
writing, based on a sound foundation of core grammar and vocabulary.

• e.g. enable pupils to understand and communicate ideas, facts and feelings in speech and writing, 
focused on familiar and routine matters, using their knowledge of phonology, grammatical 
structures and vocabulary.



Continued in Ofsted Part 2 webinar PPT f 
required….
• This time, focus on the ‘high quality languages education may’ 

statements.

• I will click through the slides relatively quickly (you can read the 
review and access these slides + my script later.  I will also include a 
link to my blogpost on this subject.

• In particular, I will draw attention to any CONFLICTS between ‘may’ 
statements + NC / Other research, perspective

• Do remember that there will be follow up webinars to go through  
‘questions to ask yourself’ to form your own narrative

http://helenmyers.blogspot.com/2021/07/ofsted-curriculum-review-languages.html

